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INKLUDERING — EN KONGSTANKE/MASTERIDE’?

Kiennetegn pa en Kongstanke/masteride’ er:
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. Har kraft til 3 utlgse reformer

«Ndr reformene er vedtatt, far de gjerne form av selve samfunnsmandatet til skolen og blir til en slags
kontrakt mellom samfunn og skole»

Ravik, K. A. (2014, s. 17)




HVA ER INKLUDERING?

Et politisk skapt begrep (Takala et al., 2012)

Holdninger til inkludering ser ut til & veere mer positive jo lengre
avstanden er til barnet (Avramidis & Norwich, 2002)

Balansering av dilemma (Gidlund, 2018; Razer & Friedman 2013)

| mgte med utfordrende atferd blir dilemmaene ekstra tydelige
(Avramidis and Norwich 2002; Buttner et al. 2015; De Boer, Pilj, and
Minnaert 2010; Willmann and Seeliger 2017).

Leerere vel sa sarbar som elever dersom en ikke opplever mestring (Griffin
& Shevlin, 2007)

@ke stressniva og «Burnout» (Scanlon & Barnes-Holmes, 2013)
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WHY WHAT WORKS WON’T WORK
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Teachers' attitudes to inclusion regarding challenging

=  «Kompliserte pedagogiske spgrsmal har sjelden behaviour
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ABSTRACT KEYWORDS
Inclusion regarding challenging behaviour is one of the most Rapid review; inclusion;
demanding challenges for teachers. How schools succeed with challenging behaviour;
inclusien regarding challenging behaviour can therefore be a placement
good indicator of how they succeed in developing an inclusive
practice in general. This paper addresses this with a rapid review
of how mainstream teachers attribute challenging behaviour and
what impact these attributions have on inclusion in schools. To
. identify the relevant literature, extensive database searches based
n « Profesjonen Og den enkelte I&rer fo rvalter et on specific inclusion criteria were made in June 2020. This com-
bined search generated 341 articles. 328 articles were rejected
because they did not meet the inclusion criteria. An inductive
o . . o thematic analysis was then conducted for the remaining 13 articles,
n r f r t k n n k m | k r m I )) which revealed the following categories: (1) ‘lack of qualities and
a Sva O a u Ve S J I O p e S e S p S a . skills to be included’, (2) ‘mission impossible’, (3) ‘teachers as life-
long leamners’, (4) ‘an inclusive ethes’ and (5) ‘leading towards
inclusion”. The main finding was that teachers like students, can
be seen as lifelong learners. The findings also indicated that ‘place-
ment’ still seems to be the foundational concept in teachers’ under-
standing of inclusion. We therefore ask whether other dimensions
should replace that conceptual hub to accelerate the revision of
thinking of inclusive practices.

Introduction

= Leererens tenkning og forstaelse av utfordrende v st th e of o ncsive st s b el for decdes, e

relatively little knowledge about how to facilitate an inclusive practice locally (Florian
2014; Géransson and Nilholm 2014; Haug 2017). In connection with the 25th anniversary

a tfe rd p é Vi r ke r i Sto r a r b e i d et u tVi k I i n g a V e n of Salamanca, it has been pointed out that ‘the document contains some ambiguities that

have become apparent when used in the field’ (Ainscow, Slee, and Best 2019, 672). Based

. . . on the social constructivist view, theories of ‘inclusive education’ can only be understood
I n kI u d e re n d e p ra kS I S ( @ e n & K ru m SVI k 2 02 1 ) as a replication of the phenomenon. This means that such a replication cannot aim to
’ capture all conceivable aspects of the phenomenon. One must therefore decide which

parameters to build the model around. On the one hand, such a replication can be highly

simplified and, in this way, becoming concrete and ‘applicable’ for research and the field
H of practice. Although such a definition is important and much needed, the danger of such
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ABSTRACT KEYWORDS
Sweden uses Municipally ryn Pupil referral ynits (PRUs) for students Inclusion; exclusion; special
displaying emotiona behavioural difficyria (EBD). This study investi-  needs students; special
gates one Swedish Municipality where transfers of students to PRUs  education; Mmainstreaming
were related to school practices favoun‘ng either inclusion or exclusion,

almost all students without depriving other students of thejr rightful
learning,

Introduction

2008).
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LIVSLANG LARING FOR LARERNE

= Laerere gnsker a gjgre mer (Gidlund, 2018)
= Etterlyser muligheter for videreutvikling

= Advarer mot tradisjonell individorientert
tilnaerming Krischler & Pit-ten Cate (2019)

= Prosesser som utforsker og utfordrer
etablert praksis

= Det profesjonsfaglige fellesskapet i skolen
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HANDLINGSTEORIER
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MALET MED PROSJEKTET

1.  What understanding do teachers have of
challenging behavior and how this
understanding affects the work with inclusive
practice

2.  How teachers' thinking and attitudes develop
through the professional community

MIND THE GAP

3. How the professional community can Inclusive practice and challenging behavior
contribute to the development of an inclusive
ethos.



DATA | PROSJEKTET

= Transkripsjoner fra 10 lzererintervjuer
= Feltnotat (Merriam & Tisdell, 2016) fra klasseromsobservasjoner (72 hours)
= Feltnotat fra uformelle samtaler med laererne | etterkant av undervisning

= Feltnotat fra samarbeid | profesjonsfellesskapet (13 hours)

=  Survey/spgrreundersgkelse til alle laererne pa de to skolene

Litteratur review

Intervjuguide Intervju Observasjonsguide Observasjon Observasjonssamtale Analyse

Skolens visjon



= Tips, rad, reflekterende samtaler og observasjon
= Psykologisk trygghet -Lytte, Vise interesse, forstaelse, anerkjenne og bruke tid

= Balansering mellom emosjonell stgtte og utfordrende spgrsmal ser ut til a vaere
ngkkelen

= De naermeste er ofte de tryggeste
= Strever med a finne den rette balansen

= Dette skjer ogsa nar leererne ser at andre laerere samhandler med elever pa en
mate som skaper utfordrende atferd



REFLEKSJONER

= Nar gver leererne pa a utvikle seg til a bli gode laeringsvenner ?
= Er dette noe som en tar for gitt at leerere kan?

= Som en del av leererutdanningen?

= Bor Igftes frem som et viktig aspekt ved inkluderingsarbeidet.

= “Husk at vi elsker hverandre".
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